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ABSTRACT

Entrepreneurship is needed for sustainable economic development. However, entrepreneurship 
education seems to be focused on higher education, and there is a lack of studies at the primary school 
level. There seems to be a positive relationship between communication skills and entrepreneurial 
intention, so teaching persuasive communication entrepreneurship at primary schools should be 
considered. However, the components of entrepreneurship in the current primary school curriculum 
are unknown. Hence, this study investigates the need for entrepreneurial persuasive communication 
(EPC) elements in primary schools in Malaysia from the practitioners’ perspective. The data was 
collected through semi-structured interviews with five experienced teachers in English and Design 
and Technology and content analysis of curriculum documents issued by the Ministry of Education. 
The data was analyzed through thematic analysis. The findings of this study reveal the components 
of EPC in the current curriculum, elements of EPC that need to be addressed and teachers’ daily 
practice in implementing the current curriculum. The study also suggested a more systematic 
program or module for learning the EPC skills to address learners’ lack of exposure to these skills.

Keywords: Entrepreneurship, needs analysis, persuasive communication

INTRODUCTION

Entrepreneurship education is traditionally 
perceived as providing learners with skills to 
set up new businesses (Rahim et al., 2015). 
As a result of the changes in Malaysian 
society due to the globalized economy, 
efforts to develop entrepreneurship are 
considered an investment to ensure the 
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country’s sustainable economic development 
(S. Z. Ahmad & Buchanan, 2015). In line 
with this, equipping young people with 
entrepreneurial skills to be self-employed 
seems imperative, as it is difficult for the 
ever-increasing number of fresh graduates 
to secure employment in the job market 
(Rasiah et al., 2019). Hassan et al. (2020) 
asserted that an entrepreneurial attitude 
can be formed by having entrepreneurship 
education at all levels of education.

Looking at how entrepreneurship 
e d u c a t i o n  h a s  b e e n  i m p l e m e n t e d 
worldwide, Fellnhofer (2019) indicated that 
most entrepreneurship education studies 
were skewed toward higher education 
contexts, implying a lack of research in 
the primary school context. Talukder et al. 
(2024) further corroborated this finding, 
highlighting the literature’s predominant 
emphasis on higher education despite 
noting the importance of entrepreneurship 
education in other contexts, such as 
elementary, secondary and vocational 
education. Furthermore, studies such 
as those conducted by Garrido-Yserte 
et al. (2020) and Yalap et al. (2020) 
showed a positive relationship between 
communication skills and entrepreneurial 
intention. Nevertheless, those studies 
did not investigate how communication 
skills for entrepreneurship can be taught, 
especially in primary school education.

In the context of Malaysian primary 
schools, entrepreneurship is not taught 
as a standalone subject. Following the 
Malaysia Education Blueprint 2013–2025 
aspiration, entrepreneurship is taught as a 

cross-curricular element (CCE) embedded 
in other subjects (Ministry of Education 
Malaysia, 2016). do Paço and Palinhas 
(2011) advocated that entrepreneurship 
education should start at a young age. S. 
Z. Ahmad (2013) also suggested that the 
earlier entrepreneurial skills are taught, 
the earlier children will acquire skills 
needed for self-employment and job 
creation. Introducing entrepreneurship 
education at a young age may provide 
benefits as it may prepare young learners 
for the emerging economy and increase 
the chances of successful and sustainable 
entrepreneurship in the future (Studdard et 
al., 2013). As there is a concern about the 
implementation of entrepreneurship as a 
cross-curricular element in the Malaysian 
primary school curriculum (Abd Hamid, 
2013; Mahmud et al., 2022), this study 
seeks to explore whether there is a need 
to introduce EPC skills for primary school 
learners by answering the following 
research questions:

1.	 What are the components of 
e n t r e p r e n e u r i a l  p e r s u a s i v e 
communication in the current 
curriculum according to the 
perspective of the practitioners?

2.	 What elements of entrepreneurial 
persuasive communication are 
needed according to the perspective 
of the practitioners?

The EntreComp Framework

This study employs the EntreComp 
Framework proposed by Bacigalupo et 
al. (2016), a well-established theoretical 
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framework in entrepreneurship education. 
It contains finer descriptions of skills 
according to each area. The framework is 
also considered comprehensive as it has been 
reviewed by many stakeholders (Bacigalupo 
et al., 2016). Besides this, the EntreComp 
model helps schools promote the learning of 
entrepreneurial competencies by providing a 
globally accepted framework and definition 
of entrepreneurship (McCallum et al., 2018).

In the EntreComp framework, all the 
listed skills are described in the proficiency 
progression form, from the foundation 
level to the expert level, which provides 
a reference for developing entrepreneurial 
competencies .  The progress ion of 
entrepreneurial learning is based on two 
principles: (1) developing independence 
and responsibility in acting upon ideas 
for value creation, and (2) developing the 
ability to make value from simple and 
predictable situations to complex and 
dynamic environments (Czyzewska & 
Mroczek, 2020). Categories of skills for 
each area are represented in Table 1.

The first area of skills, Ideas and 
Opportunities focuses on developing 
ideas and identifying opportunities for 
entrepreneurial pursuits. It consists of five 
competencies: (1) spotting opportunities, 
(2) creativity, (3) vision, (4) valuing ideas 
and (5) ethical and sustainable thinking. 
Spotting opportunities entails identifying 
opportunities for value-creating using one’s 
imagination and abilities; creativity is defined 
as developing creative and purposeful 
ideas, which entails developing solutions 
to challenges, discovering and trying out 

Table 1
The EntreComp framework

Area Skills
Ideas and 
Opportunities

Spotting Opportunities

Creativity
Vision
Valuing ideas
Ethical and sustainable thinking

Resources Self-awareness and self-efficacy
Motivation and perseverance
Mobilizing resources
Financial and economic literacy
Mobilizing others

Into Action Taking the initiative
Planning and management
Coping with uncertainty, 
ambiguity and risk
Working with others
Learning through experience

innovative approaches and synergizing 
knowledge and resources to attain desirable 
effects; vision is defined as the ability to work 
towards the vision of the future, valuing 
ideas is the competence of using ideas and 
opportunities to the best advantage, whereas 
ethical and sustainable thinking is the ability 
to evaluate the consequences and impact of 
ideas, opportunities and actions (Bacigalupo 
et al., 2016).

The second area of skills, Resources, 
deals with the ability to manipulate 
intrapersonal, interpersonal and external 
capital. Self-awareness and self-efficacy are 
the competence related to one’s ability to 
believe in oneself in taking control of events 
despite risk, hindrances and momentary 
failures; motivation and perseverance 
means staying focused, determined, patient, 
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resilient and trying to achieve goals; 
mobilizing resources refers to gathering and 
managing the resources one needs; financial 
and economic literacy, which deals with 
financial know-how, encompasses skills 
such as estimating the cost, planning and 
evaluating financial decisions and managing 
financing; mobilizing others means to 
motivate, enthuse and get others to be on 
board (Bacigalupo et al., 2016).

The third area of skills, Into Action, 
governs skills related to initiating processes, 
organizing, decision-making, collaborating 
and learning from experience. Taking 
the initiative is the ability to go for the 
opportunities that ones have; planning 
and management is the competence of 
prioritizing, organizing and following up 
the action plans that one has devised; coping 
with uncertainty, ambiguity and risk is 
related to the skill of making decisions in 
uncertain, ambiguous and risky situations as 
well as handling them in prompt and flexible 
manners; working with others includes skills 
such as working in collaboration to develop 
ideas, networking, resolving dissensions and 
taking competitions positively; learning 
through experience is related to how 
someone uses the initiatives for value 
creation, other people as well as success and 
failure as learning opportunities (Bacigalupo 
et al., 2016).

The EntreComp framework was 
devised through a stringent methodology. 
It went through a 12-step mixed-method 
development process that  involved 
approximately 200 stakeholders during 
the consultation process (Bacigalupo 

et al., 2016). Therefore, the identified 
competencies in this framework have 
considerable reliability.

Of the 15 main skills listed in the 
Entrecomp framework, ‘mobilizing others’ 
is selected as it has the strongest relevance 
to communication skills. According to 
Bacigalupo et al. (2016), the skill of 
‘mobilizing others’ consists of subskills 
such as (1) inspiring and getting inspired, (2) 
persuading, (3) communicating effectively, 
and (4) using media effectively. Further 
elaboration of these subskills with their eight 
levels of progress, as well as the suggestions 
for their application, are tabulated in Table 2.

The framework contains the progressive 
development of entrepreneurship skills that 
can be applied to all age groups. Thus, it 
has been used to map pupils’ development 
levels regarding their acquisition of 
entrepreneurship skills. This framework 
has been used in European countries as a 
reference point for a common understanding 
of entrepreneurial competencies for goal 
setting and evaluation (Raţiu et al., 2023). 
The usefulness of this framework is 
also highlighted in a bibliometric study 
conducted by Sánchez-Hernández and 
Maldonado-Briegas (2023). However, 
the same study pointed out that previous 
studies were mostly done in economics 
and sustainable regional studies instead of 
education, indicating the research gap within 
the educational departments.

In the current state, there are several 
studies on entrepreneurship education 
conducted in the Malaysian context (e.g., 
Avramenko & Begum, 2018; R. Hussain & 
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Othman, 2013; Ibrahim et al., 2015; Jaafar 
& Aziz, 2008; Nasrudin & Othman, 2012; 
Teoh & Chong, 2014; Yaman et al., 2014). 
However, these studies focused on adult 
learners or learners in tertiary education. 
There seems to be a lack of studies on 
entrepreneurship education targeting young 
learners. Mobilizing others, which is one 
of the key competencies in the EntreComp 
framework related to persuasion (McCallum 
et al., 2018), along with other competencies, 
has not been fully implemented in European 
countries (Seikkula-Leino et al., 2021). A 
study conducted by Seikkula-Leino et al. 
(2021), which involved 348 respondents 
consisting of policymakers, educators and 
stakeholders from 47 countries, showed 
that they have mostly used EntreComp in 
their work to mobilize others, which shows 
the importance of this competence. A study 
by Gorenc et al. (2023), which evaluated a 
nine-month elementary entrepreneurship 
education program in the European context, 
showed no significant improvement in skills 
related to mobilizing others, which begs the 
question of how competence can be better 
developed among young learners.

Communication skills are important 
for developing entrepreneurship skills. 
Similar to the intention of the present 
s tudy,  Mohamad and Idrus  (2019) 
investigated the implementation of the 
written entrepreneurial communication 
course conducted in vocational colleges in 
Malaysia and found that writing business 
plans is a crucial element. A case study by 
I. S. Ahmad and Khan (2023) highlighted 
the importance of English language skills 

in entrepreneurship courses. These studies 
further illustrate the importance of teaching 
communication skills in entrepreneurship 
courses. Nevertheless, little is known 
about teaching entrepreneurial persuasive 
communication (EPC) skills in the context 
of Malaysian primary schools in the current 
literature.

Considering the importance of EPC 
skills and the research gap, this study would 
like to explore the current status of EPC 
teaching in the context of Malaysian primary 
schools.

Persuasive Communication Skills in 
Entrepreneurship

Among all the communication skills in 
entrepreneurship, persuasion is one of the 
most important skills relevant to the success 
of entrepreneurs (Baron & Markman, 2000; 
Ray, 1993). It is the ability to convince 
people to participate in a business, purchase 
a product/service, fund, or establish an 
alliance with the venture (Brush, 2008). 
Based on the EntrepComp framework, 
communication and persuasive skills are 
subsumed in ‘Mobilizing Others’ in the area 
of ‘Resources.’ The skill of ‘Mobilizing 
Others’ is described as impelling and 
inspiring pertinent stakeholders, obtaining 
the support needed to attain valuable results 
and showing effectual communication, 
persuasion, negotiation and leadership 
(Bacigalupo et al., 2016). The study by 
Kim and Tay (1993) showed that persuasion 
communication is important to recruit 
members and sell products. To promote 
entrepreneurship, programs and courses are 
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created and classified as distinctive study 
areas requiring special writing needs (Spartz 
& Weber, 2015).

METHODS

Participants

Five teachers teaching English and Design 
and Technology were selected for the 
needs analysis interviews. These teachers 
were chosen as these subjects cover 
entrepreneurial and communication skills. 
For instance, entrepreneurship is taught as 
a cross-curricular element in the two listed 
subjects (Abd Hamid, 2013). For English, 
communication skills are taught modularly, 
focusing on listening, speaking, reading and 
writing skills. For Design and Technology, 
communication skills are taught as pupils 
carry out a project and present their products. 
The five teachers were selected for a semi-
structured interview session to explore 
their opinions about the skills that need 
to be taught in the module. The sampling 
method used was purposive sampling, as 
the participants were selected based on the 
following criteria:

1.	 Experience in teaching either 
English or Design and Technology 
for more than 5 years

2.	 Option to major in the selected 
subject.

3.	 Having at least a bachelor’s degree 
in education.

4.	 The respective district or state 
education office should highlight a 
panel head for the selected subject 
or someone active in subject-related 
activities.

Criteria 1–3 were based on the studies 
by Abd Aziz (2011) and Awang et al. 
(2016), who selected their participants 
based on their years of experience and 
specialization. Criterion 4 is included for 
this study following the study conducted by 
Avramides et al. (2015), which included the 
heads of department in their study. Including 
heads of panels would provide useful 
insights as they had experience managing 
curriculum affairs for the subjects. The 
teacher selection criteria were also in line 
with the “experienced teachers” criteria 
mentioned in Palmer et al. (2005), which 
consists of years of experience, social 
recognition/nomination, and professional/
social group membership.

The researcher selected participants 
from different school types to ensure that 
the findings in this part of the study can be 
applied to a wider context. The Malaysian 
primary school system has three major 
schools: National School, National-type 
School (Chinese) and National-type School 
(Tamil). Teachers from these types of 
schools were selected to obtain rounded 
perspectives from different cultural 
backgrounds. Table 3 illustrates the profiles 
of the selected teachers who participated in 
the interviews.

Data Collection

In the present study, data was collected 
based on two methods: (1) interview and 
(2) document analysis. The interview 
process was conducted following the 
aspects mentioned by Bolderston (2012): 
(1) participant selection, (2) preparation 
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of the interview protocol, (3) interviewer’s 
roles during the interview, (4) designing 
interview questions, (5) determining the 
timing, (6) the preamble and (7) managing 
the interview process. By focusing on these 
aspects, the researcher can ensure that data 
can be collected stringently.

Five sessions of semi-structured 
interviews, spanning thirty minutes to one 
hour and thirty minutes, were conducted 
following the questions presented in 
Appendix 1. In addition to the listed 
questions in Appendix 1, the researcher also 
posted follow-up questions to elicit more 
detailed responses from the interviewees.

The duration of the interviews is 
considered ample for data analysis, 
following the duration of semi-structured 
interviews suggested by DiCicco-Bloom 
and Crabtree (2006). In their paper, 
DiCicco-Bloom and Crabtree mentioned 
that in general practice, semi-structured 
interviews are conducted only once for 
each participant and can last between half 
an hour and more than a few hours. The 
time range of the interview sessions in the 
present study fulfilled the requirement as 

Table 3
Profiles of selected teachers

Teacher code District School type Subject Gender Years of experience Major
T_BI1 Kuala Langat National type 

(Tamil)
English Female 14 English

T_BI2 Gombak National English Female 9 English
T_BI3 Petaling

Perdana
National English Female 9 English

T_D&T1 Klang National type 
(Chinese)

D&T Male 7 Math

T_D&T2 Klang National type 
(Chinese)

D&T Female 14 English

Table 4
Duration of interview sessions

Interview Session Duration
T_BI1 1:09:13
T_BI2 1:29:38
T_BI3 1:27:08
T_D&T1 0:30:08
T_D&T2 0:59:15

stated in DiCicco-Bloom and Crabtree’s 
study. Table 4 shows the duration of each 
interview session.

The data from the interview were then 
analyzed using thematic analysis using 
Atlas-ti 8. The researcher created 386 
codes for analysis by coding the data. Each 
transcript was created with codes between 
40 and 111. The codes were created based 
on their relevance to the research questions 
and the focus of this study.

The Official Documents

Besides analyzing the interview transcripts, 
the researchers also collected official 
documents from the Ministry of Education. 
Analyzing these documents would provide 
a greater understanding of the current 
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curriculum, the current education trend and 
the common pedagogical practices in the 
nation. The analyzed documents include are 
included in Table 5.

The DSKPs are the standard-based 
curriculum and assessment documents 
containing the content and learning 
standards that pupils need to achieve by 
the end of the academic year. The Malaysia 
Education Blueprint 2013–2025 is the 
document that sets out the targets that our 
national education needs to be achieved 
from the preschool to the post-secondary 
level. The Roadmap 2015–2025 is a ten-
year English language education plan 
for all levels of education in Malaysia. 
The SKPMG2 Standard 4 evaluation 
form is used in lesson observations. 
Analyzing these documents serves as a 
step of triangulation. By comparing the 
official documents with the interviewees’ 
responses, we can better understand how 
EPC has been taught and emphasized in 
the current education system. The official 
documents were also analyzed through 
thematic analysis using Atlas-ti 8.

RESULTS

Existing Entrepreneurship and 
Persuasive Communication Skills

This discussion will start by answering 
Research Question 1: What are the 
components of entrepreneurial persuasive 
communication in the current curriculum 
according to the perspective of the 
practitioners?

From the interview with the teachers, 
the researchers identified some existing 
e n t r e p r e n e u r s h i p  a n d  p e r s u a s i v e 
communication skills among primary school 
pupils. This is further supported by the 
information obtained from the official MOE 
documents, which prove that the skills should 
have been exposed to the learners at their 
age. If the pupils possess these skills, it is 
indicative of the skills being incorporated into 
the curriculum in some way or pupils having 
some kind of exposure in their daily lives.

Assessing Values and Practicality 

From the interview sessions, the researchers 
discovered that some teachers believe that 
their pupils have a certain level of ability 

Table 5
Official documents used in data analysis

Document Number of Codes
DSKP English Year 6 12
DSKP English Year 5 9
DSKP English Year 4 10
DSKP RBT Year 6 20
DSKP RBT Year 5 16
DSKP RBT Year 4 21
Malaysia Education Blueprint 2013–2025 12
English Language Education Reform in Malaysia: The Roadmap 2015–2025 9
SKPMG2 Standard 4 Evaluation Form 7
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to assess the value and the practicality 
of products. According to T_D&T2, this 
component is actually covered in Design 
and Technology.

Er… I would say, the basic part, they 
know how to differentiate, rather 
differentiate the practicality of, let’s 
say, a product, like let’s say we are 
doing a role-play a model car or to sell 
something, okay, which is something 
that they are familiar with, okay, at 
least they know how to differentiate 
whether it is worth buying or whether 
it is practical or not. I think that is 
part of entrepreneurship skills, right? 
(T_D&T2)

In the current curriculum of Design and 
Technology of Year 4, pupils are exposed to 
the skills of assessing sketches of products 
that they made and making amendments 
after the evaluation (Ministry of Education 
Malaysia, 2018b). The same skill can also be 
applied to assess the quality of ideas that can 
create values and improve those ideas to suit 
the needs of others. The same set of skills is 
also found among primary school learners in 
Mexico, in which, in their entrepreneurship 
subprogram, the learners are to calculate 
the cost of their production and evaluate the 
viability of their business plans (Cárcamo-
Solís et al., 2017).

Basic Reasoning 

The teachers also mentioned that their pupils 
have a basic level of reasoning, even though 
maybe only a small number of them have 
this skill:

I think persuasive skills probably reason 
out at a basic level should be okay. I 
think my students do have it, but I can’t 
say the majority. (T_BI2)

Furthermore, T_BI2 also highlighted 
the limitations of such reasoning skills 
among the students:

If we talk about something that is not 
close to their hearts, it could be a 
bit difficult for them to come up with 
their reasoning skills, I mean, their 
reasonings. Also, it would mean that 
instead of encouraging them to talk, 
it would actually hinder them from 
talking. (T_BI2)

The response shows that students’ 
reasoning skills are limited to topics that 
they are familiar with. It is difficult for 
students to extend their reasoning ability to 
issues that they are not interested in.

The analysis of the official documents 
showed that pupils have already been 
exposed to basic reasoning skills as early as 
Year 3. In the English language curriculum, 
pupils are taught to express basic opinions 
with reasons, give reasons for their 
predictions in Year 4 (Ministry of Education 
Malaysia, 2018a), and give reasons for 
the advice given in Year 6 (Ministry of 
Education Malaysia, 2022). The findings 
from a review study conducted by Vo and 
Csapó (2022) also corroborate the findings 
here. In their study, they found that children 
can perform inductive reasoning tasks. With 
the advent of technology, children gradually 
evolve their reasoning skills from paper-
based to technology-based. From that, it is 
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assumed that pupils can cope with tasks that 
require basic reasoning skills.

Buying and Selling (Economic 
Knowledge)

According to the teachers, primary school 
pupils know about buying and selling. 
They are taught matters about money in 
mathematics. Pupils also obtained their 
experience of buying and selling from places 
like the school canteen and the bookstore:

Um, if we talk about the basic buying 
and selling knowledge, my kids have 
it because of their interaction in the 
canteen and the bookstore. If we talk 
about money matters, I think my kids 
have it. Thanks to mathematics. And I 
think we do have a discussion on money. 
(T_BI2)

In Design and Technology, pupils are 
exposed to the skill of calculating costs 
for projects, food and packaging in Year 4 
(Ministry of Education Malaysia, 2018b). 
In addition, a study by Bucior and Bucior 
(2019) focusing on primary school pupils 
in Poland revealed that most pupils in 
their research had a basic understanding of 
economic terms such as money, inflation, 
and price. Basic economic knowledge would 
help learners imagine how actual selling and 
buying happen in real-life situations and 
help them be financial-savvy persuaders.

Designing and Planning

Pupils in the upper primary level have to 
study Design and Technology for one hour 
per week. According to T_D&T1, pupils 

are exposed to skills such as designing and 
planning the making of products following 
systematic steps.

I think so, yes, I think so. Because we 
have the subject RBT, as you mentioned, 
just now, design and technology may 
be where pupils can learn about 
entrepreneurship through this subject. 
There are a lot of skills involved in 
this subject really, not only designing 
things but also teaching people how 
to make or invent things and design 
things and products, including sketching 
ideas, forming financial planners, 
producing the product and learning how 
to promote your product. (T_D&T1)

From the teacher’s feedback, pupils 
are taught skills that help them design and 
plan products relevant to the concept of 
entrepreneurship in this study. If the skills 
are nurtured and well-acted upon, pupils 
can convert their ideas into something of 
financial, cultural or social value to others.

The standard-based document for 
Design and Technology for Year 4 also 
shows the steps that pupils have to follow 
in designing and planning a project. The 
process entails generating ideas, sketching 
designs, evaluating sketches, improving 
designs, calculating costs, producing 
products and presenting projects using 
different media (Ministry of Education 
Malaysia, 2018b). These well-defined steps 
can also guide the researcher in designing 
tasks that target pupils’ EPC skills. This set 
of skills is similar to design thinking skills, 
comprised of ongoing experimentation, 
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sketching, prototyping, testing, and trying 
out concepts and ideas (Dam & Siang, 
2021). A study by Gennari et al. (2021) in 
Italy showed that children could reflect on 
their design process. The evidence shows 
that primary school learners may be able to 
design and plan for their projects following 
defined steps with guidance.

Teamwork

As the Ministry of Education advocates 21st-
century learning in schools, group work has 
been an activity that engages students with 
learning and, at the same time, promotes 
their social skills. From the feedback given 
by one of the teachers, pupils have acquired 
the skill of teamwork through the various 
group activities that are conducted with the 
pupils:

I think they have teamwork. Okay, 
teamwork. Because most of the time, 
I will give them group activities and 
leadership skills. I think these two are 
the skills that they have, but I don’t think 
they have financial skills yet because of 
their lack of experience and lack of the 
use of money in real life. (T_D&T1)

Nevertheless, from the response, 
pupils have the skills of working in groups 
and leading others, acquired through 
group activities. However, it is not clear 
whether pupils in Malaysia can work and 
communicate entrepreneurially in groups, 
which such a potential can be further 
explored in this study. A study conducted 
by Axelsson et al. (2015), which focused 
on the Swedish preschool context, showed 

that cooperative and enterprising skills are 
practiced in schools. If these skills have 
already been practiced at the preschool 
level, there should be no problem that they 
will be practiced at the primary school level.

Looking at the learning standards in the 
standard-based documents in English and 
Design and Technology, it is unclear that 
collaborative skills are listed. However, in 
the SKPMG2 Standard 4 lesson observation 
form, one criterion is that pupils should 
work cooperatively as active learners. Thus, 
if school teachers know the evaluation 
criteria, their pupils should be familiar with 
conducting collaborative activities.

Elements of Entrepreneurial Persuasive 
Communication Skills Needed

This discussion will answer the second 
research question: What elements of 
entrepreneurial persuasive communication 
are needed according to the perspective of 
the practitioners?

From the analysis of the interview 
transcripts, official documents and literature, 
the EPC-related skills that primary school 
learners need to improve on include 
knowledge of entrepreneurship, extended 
use of persuasion, pricing items, creativity, 
English language skills, reasoning and 
justifying products, online marketing, 
understanding the target group, empathy, 
confidence and courage, as well as risk-
taking and perseverance.

Knowledge of Entrepreneurship

According to the teachers, pupils do 
not have enough knowledge to think 



Ma Fei Fan, Norlidah Alias and Dorothy DeWitt

496 Pertanika J. Soc. Sci. & Hum. 33 (2): 483 - 514 (2025)

entrepreneurially. The researcher could 
see that pupils need to be equipped with 
knowledge to think like entrepreneurs.

From my point of view, okay, from 
what I can get from the students’ 
feedback, I don’t think they have enough 
knowledge to think that way. They are 
not really exposed to all this, actually. 
All right, and then what they focus on 
might not have something to do with 
entrepreneurship. (T_D&T2)

The teacher’s statement highlights the 
importance of entrepreneurial knowledge. 
The existing literature suggests that 
entrepreneurial knowledge relates to 
entrepreneurial intention (T. Hussain et al., 
2021). If pupils lack ample knowledge of 
entrepreneurship, they may not intend to be 
entrepreneurs.

From the analysis of the standard 
documents of both subjects, there is no 
learning standard stating entrepreneurship 
explicitly as the content, even though 
practicing basic entrepreneurship is stated 
as one of the aims of the Design and 
Technology curriculum (Ministry of 
Education Malaysia, 2021). Even though 
entrepreneurial characters are important in 
completing tasks in design and technology, 
the current curriculum lacks emphasis on 
explicit knowledge of entrepreneurship.

Rosa et al. (1996), as mentioned in 
Johansen and Schanke (2013), characterized 
approaches to learning entrepreneurship 
as (1) education about entrepreneurship, 
(2) education for entrepreneurship and (3) 
education through entrepreneurship. From 

the analysis in the context of Malaysia, 
learning entrepreneurship at the primary 
school level is based on education through 
an entrepreneurship approach, in which 
students learn the entrepreneurial process by 
completing various tasks given by teachers. 
The same case is also similar to studies 
conducted in other countries, such as the 
studies conducted by Bisanz et al. (2019) 
in Austria, Weicht et al. (2020) in three 
European countries, and Zupan et al. (2018) 
in Slovenia. In their cases, entrepreneurship 
is learned by completing projects or 
challenges facilitated by different teaching 
methodologies. To improve pupils’ explicit 
knowledge of entrepreneurship, they may 
also need to learn entrepreneurship through 
other approaches following studies such 
as T. Hussain et al. (2021), Karyaningsih 
(2020), Scuotto and Morellato (2013), which 
showed that entrepreneurial knowledge 
plays an important role to determine ones’ 
entrepreneurial intention.

Extended Use of Persuasion

The teachers’ responses revealed that pupils 
have some basic persuasive skills that they 
use daily. However, their persuasive skills 
are only limited to their interests. According 
to the teachers, the pupils cannot persuade 
others about general things they are not 
particularly keen on.

Okay, persuasive communication skills 
for that child… Okay, I would say that if 
a child they would like to have, okay, I’ll 
put it this way: if the children want for 
their good things or they can persuade, 
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even you also they can persuade they 
can persuade their parents they can 
persuade the teachers because why? 
They want that particular thing. Okay? 
If let’s say the things that they wanted, 
for example, for their own good, they 
could persuade, but for the general 
thing, they could not. (T_BI3)

From the statement given by T_BI3, 
we can observe the gap in persuasion skills 
possessed by the pupils. Pupils can only 
persuade on a limited scope of topics. From 
the statement given by T_BI3, pupils can 
only be persuaded to obtain what they want. 
However, in the case of entrepreneurship, 
this kind of persuasion may not be working 
to persuade others; they may need to let 
others know why they should accept what 
is offered to them. Given this, pupils need 
to expand their persuasive skills. They need 
to be trained on how to persuade for various 
entrepreneurship-related topics.

In the Roadmap 2015–2025, for primary 
school level, pupils are expected to only use 
English language in basic and ordinary tasks 
(Ministry of Education Malaysia, 2015); 
in Design and Technology, persuasion 
skills may only be used when pupils have 
to present their products, such as learning 
standards ‘making simple documentation 
about the process of making the product and 
do presentations using a variety of media’ 
(Ministry of Education Malaysia, 2022). 
In this case, pupils may not be exposed 
to the technique of persuading people, 
especially in an entrepreneurial manner, as 
the curriculum of both subjects offers few 
opportunities for pupils to experiment with it. 

In line with this finding, a study by Lonigro 
et al. (2017) also suggested that school 
interventions promoting the development 
of more sophisticated persuasive strategies 
(e.g., compromising, giving guarantees, 
and bargaining) can foster healthier social 
relationships and aid in conflict resolutions.

Pricing Items

To equip pupils with entrepreneurial skills, 
some teachers opined that pupils need to 
know how to estimate the value of products. 
The excerpt below shows how one of the 
teachers commented on the need for this 
skill:

And then they make posters and promote 
their products; I find it very interesting 
because they all enjoy and can learn 
because many hike up the price of the 
item without any market survey or 
proper consideration. So, from there, 
the teacher can actually tell them how 
they can improve that part. Okay, this 
was based on my experience in school 
when I first came to [school’s name 
mentioned]. (T_D&T2)

From the response given by T_DT2, 
the teacher mentioned the problem of 
overpricing when the pupils tried to promote 
their products. Poor pricing may impair 
entrepreneurs’ profit-making as it can affect 
the performance of enterprises, especially 
nascent ones (Flatten et al., 2014).

However, in the Design and Technology 
curriculum, pupils need to learn about 
calculating the cost for designs and packing 
in Year 4 (Ministry of Education Malaysia, 
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2018b), the cost of materials in Year 5 
(Ministry of Education Malaysia, 2019) 
and prepare a list of equipment, materials, 
cost estimation and working schedule for 
a project in Year 6 (Ministry of Education 
Malaysia, 2021). From this, we can see a 
gap between the ideal in the curriculum 
and the actual situation among primary 
school pupils. It may be due to pupils’ 
lack of practical experience in purchasing 
materials for projects or items that are not 
closely related to their daily lives. A study by 
Sawatzki and Goos (2018) showed that two-
thirds of their primary school participants 
could compute the cost and the break-even 
price of their sold items. However, only 
about one-third of their participants were 
about to determine a sale price that made 
a profit. Therefore, pupils may need to 
improve their pricing capability to make a 
profit.

Creativity

In the opinion of one of the respondents, 
the pupils cannot think creatively due 
to a “spoon-feeding” culture. This kind 
of culture hinders pupils from thinking 
creatively, and therefore, they cannot think 
entrepreneurially.

And then, when you don’t give them 
room for creativity, they will come 
up exactly how you want them to do. 
Because they don’t have creativity. 
(T_BI3)

Communicating or using language 
creatively is a high-level skill for primary 
school pupils. In the six performance levels 

in English speaking skills, pupils can obtain 
performance level six, which is the highest 
band in the assessment if they can describe 
personality and plans or events creatively 
using suitable statements; in performance 
level five, which is the second highest 
band, pupils are only required to describe 
personality and plans or events using 
suitable statements with some relevant 
details (Ministry of Education Malaysia, 
2022). It shows that creativity is regarded 
as a higher-level skill in the primary school 
curriculum and poses some challenges for 
pupils to master it. This finding is similar 
to the finding of Sarwat et al. (2021), who 
discovered that the lack of creative ideas was 
one of the Pakistani primary school learners’ 
writing problems. One of the factors behind 
the writing problem is learners’ lack of 
opportunities for free writing. Therefore, 
learners should be given more platforms and 
opportunities to express their creative ideas 
to promote creativity.

English Language Skills

According to the teachers, pupils’ persuasive 
skills are considerably compromised when 
it comes to persuading in English, which is 
not their first language.

So, when it comes to persuading people, 
I think they will have a problem in 
persuading people in the English 
language because they can persuade 
people in Malay and Tamil, but when 
it comes to English, persuading people 
overseas… they actually lack that. 
(T_BI1)
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The response reveals that pupils need 
to overcome their language barrier to be 
persuasive to a wider audience. Hence, their 
English communication skills also need to 
be improved.

According to the Roadmap 2015–
2025, a baseline study of the Malaysian 
University English Test (MUET) showed 
that students could not identify relevant 
and irrelevant information, infer, rephrase 
or synthesize information. Many students 
were also reported to be hesitant to speak 
English and lacked the words to express 
and elaborate on their thoughts and ideas. 
Their ideas were often confined to contexts 
of their immediate interests, and students 
lacked knowledge of general topics and 
current affairs. Many candidates could not 
write grammatically and lacked awareness 
of writing in different registers (Ministry of 
Education Malaysia, 2015). If this situation 
even happens at the tertiary level, it could 
be even worse in the primary school 
context. According to Nasir and Aziz 
(2020), in English as a second language 
(ESL), mastering productive skills such as 
writing and speaking is a common problem 
learners face. Something must be done 
from earlier education to equip learners 
with the language proficiency to help them 
in their higher education and future careers.

Reasoning and Justifying Products

The interview sessions also revealed pupils’ 
inability to reason and justify their products. 
The excerpt below shows a teacher’s 
response to pupils’ ability in reasoning and 
justifying:

Hmm, I still find them quite childish 
in a way, okay, or the way they think 
when we ask them how they want to 
sell a product, like the recent project, 
the model car ask them, okay, why do 
people design a car and then what is 
the purpose? Well, not many of them 
can answer that. Hmm. So, let’s say you 
were to ask me whether they can think 
in an entrepreneurial manner. I am not 
so sure. (T_D&T2)

The teacher’s response demonstrates 
that reasoning and justifying differ from 
designing and planning. Even if the pupils 
can develop their products, others may 
not understand them; hence, they cannot 
persuade others if they have to sell their 
products to others.

Looking a t  the  s tandard-based 
documents of Design and Technology, 
the skill of reasoning is not clearly stated 
in the documents, even though in Year 6, 
pupils have to state the products that they 
intend to produce based on the situation 
as well as evaluate and improve the sketch 
of their products (Ministry of Education 
Malaysia, 2021). Despite the stipulation in 
the standard document, how learners can 
be prompted and guided to use reasoning 
skills is unclear. This part of the skill is 
similar to the explanation and reasoning 
skill, one of the critical thinking skills in 
studies conducted by Gelerstein et al. (2016) 
and Suryanti et al. (2018). In Suryanti et 
al.’s (2018) study, which focused on Grade 
5 (typically age 10–11) pupils, the pupils 
demonstrated a low level of explanation 
skills prior to their intervention. As there 
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is also an observed deficiency in the local 
context, an intervention may need to be 
proposed to equip learners with this skill.

Online Marketing

Given the rise of e-commerce and its 
development,  which makes it  more 
convenient for consumers, selling things 
online seems to be an important skill in 
Industry 4.0.

Because entrepreneurship, like I’ve 
men… like, like I’ve mentioned earlier, 
it’s it grows, it doesn’t just only us 
physically being in, in a mall or a 
restaurant, or it doesn’t just stop 
in Shopee. There are a lot of other 
apps that could actually promote 
entrepreneurship. In fact, social media, 
TikTok, and Instagram can actually help 
students. I mean, maybe students trying 
to start their little business would start 
with Instagram or TikTok to promote 
their stuff. That could be a skill, too, 
to persuade people through Instagram 
and other media to buy their products. 
(T_BI2)

The teacher’s response suggests that 
young entrepreneurs can use various social 
media platforms to promote their products. 

Using media effectively is one of 
the subskills of ‘Mobilizing Others’ in 
the EntreComp framework. The skill 
mentioned by the teacher reflected 
this subskill’s Level 3 performance 
(intermediate level), in which learners 
can use several methods, including social 
media, to communicate value-creating 

ideas effectively. In Muñoz-Repiso et 
al.’s (2020) study conducted in Spain, 
skills such as content sharing and content 
creation are part of assessing digital 
competence in compulsory education. It 
shows the importance of this skill not only 
in the local context but also in the global 
context.

Understanding the Target Group 

To persuade effectively, young entrepreneurs 
need to understand who they are persuading 
and apply different strategies to reach 
different types of consumers. The importance 
of knowing the consumers’ needs is also 
mentioned by one of the teachers during 
the interview:

So first, they need to know the needs 
and how to persuade them based on 
the needs. At the same time, they will 
have to know the background of their 
customers and where they come from. 
How you persuade customers in this 
area differs from how you persuade 
customers in a different area. (T_BI1)

The response shows that people from 
different demographic groups may need 
to be persuaded differently. Therefore, a 
persuader should understand who they are 
persuading before devising their plan.

The response given by the teacher also 
corresponded with the foundational level 
learning outcome of ‘Mobilizing Others’ 
in the EntreComp framework, in which 
learners should be able to talk about how 
different target groups can be reached by 
using different modes of media (Bacigalupo 
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et al., 2016). Learners should be allowed 
to examine and compose different writing 
genres to enhance audience awareness 
(Taylor, 2021) and role reversal (Liu et 
al., 2021) to improve audience awareness. 
The studies by Liu et al. (2021) and 
Taylor (2021) showed the lack of audience 
awareness among students in the higher 
education setting before their intervention, 
which may imply that the lack of skill can 
even be more apparent in the primary school 
context. The triangulation of different 
data sources shows that understanding 
the audience is a fundamental skill to 
be acquired before progressing to more 
sophisticated persuasive communication 
skills.

Empathy

In connection with the idea of understanding 
the target audience, one of the teachers 
involved also holds the opinion that young 
entrepreneurs need to have empathy to be 
considerate persuaders:

And also pupils because they are too 
young, I think they need awareness, 
awareness of what other people feel or 
what other people think we can’t just 
keep on persuading others, like, keep 
on giving our ideas without thinking of 
other people’s feelings. (T_D&T1)

From the response, we can see that 
if persuaders intend to connect with their 
target audience emotionally, empathy 
seems to be an important skill they need 
to master. It would be less effective if 
persuaders focus only on the content of 

their persuasion without considering their 
audience’s emotions and needs.

In the standard-based documents for 
both English and Design and Technology, 
empathy is described as one of the 
qualities of ‘caring,’ which is one of the 
characteristics of pupils’ profile in the 21st 
century. In the profile description, caring 
pupils can demonstrate understanding, 
compassion, and admiration for the wants 
and emotions of others (Ministry of 
Education Malaysia, 2021, 2022). These 
characteristics are analogous to empathy, 
an important skill one needs to master to 
understand other people better. Furthermore, 
Novak (2022), who researched the topic of 
digital empathy in the context of Croatia, 
found that digital empathy is not wholly 
realized in the education system. Digital 
empathy is important as it is a digital 
emotional intelligence that helps build a 
good relationship with others using digital 
media.

Confidence and Courage

In accordance with one of the teachers, 
a persuasive entrepreneur needs to be 
confident:

They need to have it, but they don’t 
have the courage—actually, they 
don’t believe in themselves. Whatever 
things they do, they need to believe in 
themselves. (T_BI3)

According to the teacher, pupils 
may not succeed in their entrepreneurial 
pursuits if they lack confidence or courage. 
Nevertheless, many Malaysian primary 
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school learners lack self-confidence in 
communicating in English due to their fear 
in class, shyness and anxiety (Nijat et al., 
2019). Therefore, self-confidence needs to 
be nurtured so pupils can face the challenges 
of the 21st century.

Risk-taking and Perseverance

Another important skill  that young 
entrepreneurs need is the ability to take 
risks and persevere despite hardship. The 
extract below shows the feedback from one 
of the teachers in the interview:

Their business skills are definitely 
number one, and they are ready to take 
risks. Ready to take the risk number two, 
don’t easily break. Yes, you can have ups 
and downs in your business. But one day 
you crush down, don’t think that is the 
end of your life. Stand up again. Yes, try 
again every day. So, these two things I 
tell you are the basic things. Try to take 
the risk at the same time. If you have a 
crash, don’t worry; stand up for the next 
day. Don’t break down. (T_BI3)

From the response given by T_BI3, 
entrepreneurs should be mentally prepared 
to take risks and strong enough to persist 
in their efforts despite difficulties. These 
skills will help entrepreneurs to keep their 
business going and achieve success.

However, risk-taking quality is not 
mentioned anywhere in the selected official 
documents. A potential reason for this 
is that reckless and extreme risk-taking 
behavior might cause potential damage 
to the risk-takers and society (Roulet, 

2015). Nevertheless, a study by Duell 
and Steinberg (2021) shows that positive 
risk-taking offers developmental benefits 
such as gaining new skills, having a sense 
of identity and benefitting from exciting 
opportunities. Thus, providing young 
learners with the opportunities to assume 
risks can be beneficial for them in acquiring 
essential entrepreneurial qualities and 
persuasive communication skills.

A summary of the findings in this needs 
analysis study is presented in Table 6.

Table 6 summarizes the literature and 
relevant documents related to the research 
findings. As some of the literature was 
from other countries, a more detailed 
investigation needs to be done

to assess the necessity of those skills 
to be taught in local primary schools 
and how they can be taught. Thus, the 
researchers suggest the involvement of 
experts from related fields (entrepreneurship 
and persuasive communication) in future 
investigations. Nevertheless, the findings 
in this study can contribute to reducing the 
gap in the current literature as research in the 
primary school context and the Malaysian 
setting is lacking.

DISCUSSION

The findings indicate that teachers 
know some entrepreneurial persuasive 
communication elements practiced in 
the current Malaysian primary school 
curriculum. The curriculum documents 
list being an effective communicator and 
team player in the 21st-century profiles 
(Ministry of Education Malaysia, 2021, 
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2022). This stipulation highlights the 
importance of communication skills and 
teamwork in the national curriculum 
agenda, and practitioners must be aware 
of them. Elements such as assessing values 
and practicality, buying and selling, and 
designing and planning are present in 
the current curriculum as stipulated in 
the syllabus for Design and Technology 
(Ministry of Education, 2018b, 2019, 
2021), which implies learners’ exposure to 
these elements in the current curriculum. 

The current English syllabus teaches 
learners to give reasons as they practice 
speaking and writing skills (Ministry of 
Education Malaysia, 2018a, 2020, 2022). 
However, elements such as knowledge 
of entrepreneurship, extended use of 
persuasion, pricing items, creativity, 
reasoning and justifying products, online 
marketing, understanding the target group, 
empathy, risk-taking and perseverance need 
to be enhanced in the current curriculum as 
they are not sufficiently introduced.

Table 6
Summary of findings

Research Question Elements/Components of EPC Supportive Evidence
Components of 
entrepreneurial 
persuasive 
communication 
in the current 
curriculum

Assessing Values and Practicality Cárcamo-Solís et al. (2017), Ministry of 
Education Malaysia (2018b)

Basic Reasoning Ministry of Education Malaysia (2018a, 2022), 
Vo & Csapó (2022)

Buying and Selling (Economic 
Knowledge)

Bucior & Bucior (2019), Ministry of Education 
Malaysia (2018b)

Designing and Planning Dam & Siang (2021), Gennari et al. (2021), 
Ministry of Education Malaysia (2018b)

Teamwork Axelsson et al. (2015), SKPMG2 Standard 4 
lesson observation form

Elements of 
entrepreneurial 
persuasive 
communication 
needed

Knowledge of Entrepreneurship Bisanz et al. (2019), T. Hussain et al. (2021), 
Karyaningsih (2020), Ministry of Education 
Malaysia (2021), Scuotto & Morellato (2013), 
Weicht et al. (2020), Zupan et al. (2018)

Extended Use of Persuasion Lonigro et al. (2017), Ministry of Education 
Malaysia (2015, 2021)

Pricing Items Sawatzki & Goos (2018)
Creativity Sarwat et al. (2021)
English Language Skills Ministry of Education Malaysia (2015), Nasir 

& Aziz (2020)
Reasoning and Justifying Products Gelerstein et al (2016), Suryanti et al. (2018)
Online Marketing Muñoz-Repiso et al. (2020)
Understanding the Target Group Taylor (2021), Liu et al. (2021)
Empathy Novak (2022)
Confidence and Courage Nijat et al. (2019)
Risk-Taking and Perseverance Duell & Steinberg (2021), Roulet (2015)
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It is suggested that in primary schools, 
learners’ EPC skills are most likely at the 
foundation level to relate the findings of this 
study to the levels of ‘mobilizing others’ in 
the EntreComp framework (Table 2). The 
findings of this study further confirmed the 
importance of the EntreComp framework in 
mapping out the entrepreneurship skills of 
learners according to their developmental 
stage and as a source of reference to develop 
those skills.

In  the  En t reComp f ramework , 
entrepreneurial competence is understood 
as a set of knowledge, skills and attitudes 
(Bacigalupo e t  a l . ,  2016) .  Having 
entrepreneurial knowledge is essential as 
it is perceived as a non-material resource 
according to the EntreComp framework; 
extended use of persuasion, which is 
closely related to ‘mobilizing others’ in 
the EntreComp framework, plays a vital 
role in gaining support from important 
stakeholders in an entrepreneurial pursuit; 
pricing items is related to financial and 
economic literacy which help entrepreneurs 
to sustain their value-creating pursuits; 
creativity, as a competence also listed in the 
EntreComp framework, plays a crucial role 
in developing value-creating ideas that serve 
as solutions to existing problems; reasoning 
and justifying products is part of ethical and 
sustainable thinking which entrepreneurs 
can evaluate the impact of their products 
in their niche market and environment; 
also related to ‘mobilizing others,’ online 
marketing helps entrepreneurs to gain 
and maintain support by using different 
media; understanding target group, which 

is related ‘spotting opportunities’, allows 
entrepreneurs to identify the needs that 
have not been fulfilled; empathy, a skill 
of ‘working with others’ is the foundation 
of managing relationships with end users; 
risk- taking and perseverance are the key 
of ‘coping with uncertainty, ambiguity and 
risk’ entail coping with adverse situations 
strategically while minimizing risks by 
assessing them (Bacigalupo et al., 2016). 
By referencing the findings with the 
EntreComp framework, we can further 
confirm the importance of those elements 
from a global perspective. However, they 
have not been fully materialized in the 
current curriculum.

Despite not being listed in the EntreComp 
framework, English language skills are 
important in developing primary school EPC 
skills. The lack of English language skills is 
a problem in national primary education 
(Nasir & Aziz, 2020). Nevertheless, English 
language skills are important as they help 
develop entrepreneurship skills (I. S. Ahmad 
& Khan, 2023) and should not be neglected 
in entrepreneurship education. Thus, this 
study expands the current understanding of 
the EntreComp framework by highlighting 
the importance of English language skills 
in complementing entrepreneurship skills.

Regarding the theoretical implications, 
t h e  n e e d s  a n a l y s i s  e x p a n d s  o u r 
understanding of EPC skills, particularly 
the ‘Mobilizing Others’ sub-skill in the 
EntreComp framework. While ‘Mobilizing 
Others’ focuses on inspiring, persuading, 
communicating effectively, using media, 
and applying skills, the analysis highlights 
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additional skills like empathy, creativity, 
confidence, courage, risk-taking, and 
perseverance. This broadens the scope of 
EPC skills to include practical and affective 
aspects.

In terms of practical implications, 
entrepreneurship and EPC skills should be 
integrated into the curriculum as essential 
cross-curricular elements alongside co-
curricular activities. Curriculum developers 
need to prioritize these skills and ensure they 
are taught in various contexts. Additionally, 
in-service and pre-service teacher training 
should focus on helping educators from all 
subjects effectively incorporate EPC skills 
into their lessons.

This study has some limitations. 
While it highlights the need to teach EPC 
(Entrepreneurship, Problem-solving, and 
Communication) skills in primary schools, 
it does not provide details on how to 
implement this. Also, since the study was 
conducted in Malaysia, the findings may not 
apply to other settings.

Further research should focus on 
teaching EPC skills by seeking input from 
entrepreneurship, communication, and 
education experts. Their insights could 
help create a clearer plan for teaching these 
skills, better-preparing learners for future 
opportunities in entrepreneurship.

CONCLUSION

To conclude, it is observed that in the current 
curriculum, students were exposed to skills 
such as assessing values and practicality, 
reasoning, buying and selling, designing 
and planning, and teamwork at a basic 

level. However, primary schoolers need 
knowledge of entrepreneurship, the way 
to use persuasion in various topics, pricing 
items, thinking and communicating thoughts, 
online marketing, understanding their target 
group, and empathy. By highlighting the 
existing skills and the needed skills, the 
findings in this study add more details of the 
persuasive communication elements in the 
EntreComp Framework, specifically in the 
subskills of ‘Mobilizing Others.’ Regarding 
the implication of educational practice, 
the needs analysis findings suggested the 
introduction of an entrepreneurial persuasive 
communication module so that learners 
can learn EPC skills more systematically. 
Nevertheless, the introduction of the 
module should be context-specific as 
the needs analysis was conducted in the 
context of Malaysian primary schools. The 
effectiveness of the module also depends on 
its development and implementation. The 
findings of this study can fill a significant 
gap in the current literature, particularly in 
the context of primary schools in Malaysia, 
where research is lacking. Additionally, 
they call for further investigation into how 
the skills can be taught so that learners can 
benefit from the module and apply those 
skills in their future careers.
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APPENDIX

Interview Protocol for Needs Analysis

I am a PhD program candidate at the Faculty of Education, University of Malaya, and 
I am currently conducting a study on the development of an entrepreneurial persuasive 
communication module for primary school learners, supervised by Associate Professor 
Dr. Norlidah Alias and Associate Professor Dr. Dorothy Dewitt. First, thank you for your 
willingness to take part in this study. Your participation in this needs analysis interview 
session will help me capture the needs of entrepreneurial competencies and essential 
persuasive communication skills of primary schoolers based on the gap between the desired 
and the actual situations. The interview session aims to answer the following questions:

Research Question 1: What are the components of entrepreneurial persuasive 
communication in the current curriculum?
Research Question 2: What elements of persuasive entrepreneurial communication 
are needed?
This interview session will take about 30 minutes, and you will answer questions about 

the teaching practice in primary schools, your current teaching practice, your perceptions 
of pupils’ abilities, existing entrepreneurial persuasive communication skills training in 
school and some challenges you faced in teaching. For your information, your response 
to the interview questions is completely confidential, and your identity will remain 
anonymous. All the information collected from the interview session will only be used for 
this dissertation. You can also withdraw your consent or any unprocessed data provided.

1.	 Current teaching practice
a.	 How are lessons usually conducted in the primary school context?
b.	 How do you prepare before your lessons?
c.	 How is class carried out in terms of:

-	 Content
-	 Instructional strategies
-	 Activities
-	 Resources and materials
-	 Evaluation methods

2.	 Teaching of Entrepreneurship in Bahasa Malaysia/ English/ Design and Technology
a.	 Do you think primary school pupils can think in an entrepreneurial manner? 

Why do you think so?
b.	 Do you think primary school pupils can communicate persuasively? Why do 

you think so?
c.	 Can you suggest ways to promote entrepreneurship skills among primary 

school pupils? Which of these are practiced in your class?
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d.	 Can you suggest ways to promote persuasive communication skills among 
primary school pupils? Which of these are practiced in your class?

e.	 Can you tell me how you teach entrepreneurship skills among primary school 
pupils? What kind of task do you give? Can you give some examples? Where 
do you get the inspiration for the tasks from (past experiences or industrial 
experience)?

f.	 How do you teach persuasive communication skills among primary school 
pupils? What kind of task do you give? Can you give some examples? Where 
do you get the inspiration for the tasks from (past experiences or industrial 
experience)?

g.	 What are the tools that you use in your teaching? How do you use them? Are 
those tools being used in teaching entrepreneurship communication? Can 
you provide more information in your context?

h.	 What are the tools that you use in your teaching? How do you use them? Are 
those tools being used in teaching persuasive communication skills? Can 
you provide more information in your context?

i.	 Does your teaching in entrepreneurship skills meet future industrial needs? 
Can you elaborate more on that?

j.	 Does your teaching in persuasive communication skills meet future industrial 
needs? Can you elaborate more on that?

3.	 What skills do pupils have?
a.	 What entrepreneurship skills do your pupils already have and do not have?
b.	 What persuasive communication skills do your pupils already have and do 

not have?
c.	 What persuasive communication skills does society need to be successful 

in the future?
d	 Think of what skills are required for pupils wanting to start a business and 

stay ahead of the game.
e.	 Think of what skills are required for pupils to influence others.
f.	 Will these entrepreneurship skills be used daily?
g.	 Will these persuasive communication skills be used on a daily basis?
h.	 Can you explain why these entrepreneurship skills are valuable and necessary?
i.	 Can you explain why these persuasive skills are valuable and necessary?
j.	 If these skills are not learned, how will they impact society?
k.	 Are these skills necessary to meet the challenges of Industry 4.0?
l.	 What challenges might your pupils face when learning the new skills?
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4.	 Former entrepreneurial communication training in school
a.	 Has any training been done for these particular skills?
b.	 Were former training programs successful?
c.	 How were training evaluation methods done?
d.	 How accessible was training for all pupils?

5.	 Challenges
a.	 What are the challenges that you encounter in teaching pupils entrepreneurship 

and communication skills?
b.	 Have you ever been trained to teach entrepreneurial communication? What 

kind of training is needed? If yes, what was taught in the training? Do you 
apply what you learned from the training to your teaching practice? How?

c.	 If you have never received any training in teaching entrepreneurial 
communication, what kind of training do you think you need? Can you describe 
more? What are the tools that you need?

Thank you so much for your response.


